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198 Making Thinking Visible

{0} TUG-OF-wA

Working with 3 dilemma th
stances:

a tug-of-war rope,
Identify and frame the two opposing sides of the dilemma you are ex
Use these to label each end of your tug-of-war rope,
* Generate as many ““tugs,” or reasons that “pull you toward,
each side of the dilemma as you can. Write
* Determine the strength of each tug and
placing the strongest tugs at the farthest
tugs more toward the center,
* Capture any “What if . e

ploring.

that is, support
these on individual sticky notes.

place it on your tug-of-war rope,

ends of the rope and the weaker
questions that arise in the

sticky notes and place them above the tug-of-

process. Write these on
war rope.

When we thought about the challe
to mind was that of a game of tug-
or influences pulling one way and a

nges of decision making,
tug-of-war, not all pulls are of equ

a metaphor that came
of-war. You have one group of factors, reasons,
nother group pulling the o

pposite. However, in 3
al strength. The anchor po
generally the strongest, whereag thos

to be pulled over the line, The Tug-
and ideas.

sitions on the
e closer to the center are the weakest and m

ost likely
of-War routine uses this metaphor to expl
Purpose

ore issues
Taking a stance on an issue and su

Important skill. However, taking a stance on issues too
that stance befo

pporting that stance with sound reasoning is ap
§ the complexity of the issy

quickly and rushing to defend

e ca
of the problem. The Tug-of-
the complex forces that «
» and pr

n lead to narrow thinking
War routine is designed to
tug”
oblems. Tt encourages stu
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inherent to authentic dilemmas and reach beyond what may appear to be black and white

on the surface,

Selecting Appropriate Content -
Tug-of-War is best suited to situations involving dilemmas, issues, or problems in which

two obvious, contrasting stances or ways of resolving an issue can be clearly identified.
(Note: Adaptations can be made for more than two pulls, but plan to start using just two.)
These dilemmas can come from school subjects, current events, or everyday occurrences.
For example, considering the advancement of a growing population upon protected
land, examining tensions between government taxation and provided services, deciding.
upon what is best regulated and what is best left untouched, the choices a character
in a novel faces, ethical dilemmas of students, and so on. It is important to remember
that the generation and exploration of multiple supporting ideas, rather than the quick
selection of a preferred stance, as in a debate, is key to developing deeper undetstanding

of complex dileminas.

Steps

1. Set up. Identify and frame a particular dilemma for the class to examine. This may
grow out of their current studies or be embedded in new material, such as a reading
or a video. Alternatively, a teacher may wish to ask students to identify the issues or
dilemmas: “Just what seems to be the issue here?” or “What is this issue really about?”’
Once the dilemma has been clearly defined for the class, draw a line .omﬁ the whiteboard
or chart paper representing the tug-of-war rope. Ask students to name the two ends
of the rope. What are the two opposing viewpoints or stances in the defined dilemma,
Label these.

2. Consider the “tugs.” Ask the students, “On this side of the dilemma, what are
the ‘tugs’ or reasons that support this position?” Have students generate as many tugs
as possible, whether or not you personally agree with their reasoning. Students can
generate tugs individually, in small groups pooling individual ideas, or as a whole class.
Have students record their reasons/tugs on individual sticky notes so that they can be
moved around later, Ask students to do the same thing for the other side of the dilemma,
generating as many reasons as they can, (Note: It is not always necessary to do the.two
sides separately, but initially this may make the process easier for some.)

3. Place the “tugs.”” Have students, either in small groups or as a whole class, discuss
the placernent of the tugs on the line. Although consensus is important, the focus should

Noo Making Thinking Visible
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might arise. For instance someti [ ‘ 1
\ mes students say, “Well that depends on whether or

not that wi 7 “I 7
ould be legal.” These “jt depends” issues can be framed as questions, written

on a di i
m&m.,mam:ﬁ color sticky note, and Placed above the line, Once placement is cq ]
stand back and generate additional “What if, , , ?” questions, These questi e

- : ions

1ssues, factors, or concerns that might need further exploration e

p M Share the mﬁm:»“.:w. If this routine has been done in small groups, take time ﬁ.
HMM mﬁ_ummnr group’s finished tug-of-war line, Ask students what new ideas emerged moo
. i i ’ . .

m about the dilemma that they didn’t have at the outset. Do they still feel %M same

ow might they summarize the complexity of this issue for someone else?

Uses and Variations

This routi ili .

" ”:cum works well and facilitates lively discussions among groups of student
par icy arly around the placement of the “tugs.” Teachers often find the power of th 5
H.og” ’ . L] o ) ' ) o _,M

_ Em&_m.ﬁrmﬂﬁ Mws easily be referenced to elicit reasoning around dilemmas without
always dotng the full routine, For insta . 7h:
. nce, teachers can merely ask “Wh
o . | ; Y ask, “What are the tugs
pulling us S%Mma of lengthening the school day?” to begin to generate a discussion %m
course, not all dilemmas or issues have i . : .
Just two sides. There are, in £
four-way tugs-of-war in which mult; s common ey and
- which multiple ropes come t
| ogether at a common poj
o : , point. If an
" $ EoRmEm.n two tugs, this metaphor might be introduced to explore the issue
m . . )
. wﬂ.ﬁ of this routine, teachers sometimes spend time on the identification and
aming of an issue, This can be an import ill, si .
. portant skill, since the way we f ]
will shape the solutions we t; ool o0ia s
Iy to find. For example, in a high school soci i
oo ° . \ ool social studies class
assachusetts, students read g news report about a local food service for the homeless

due to i .
) MH to its n%;ﬂmwg of providing food on the street. After reading the article students had
0 lrame what they saw as the issue, Man e
- Many emerged: health safety, governm; i
of charities, the moral dilemma | i¢ it op
ma of the service provider to break thy
: the law or i
the site of the food service . N o
»and so on. Fach group then dj -
they franied the issue. o g . P . id a tug of-war based on how
U . i . A . 3 s . ) .
. E,Em.m discussion about conservation during Earth Week, 2 year ! student at Trinity
rammar in Melbourne raised the issue of car pollution. Another student suggested that
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one way to improve the environment would be stop driving cars altogether. Rather than
dismissing this idea, the teacher decided to engage students in a Tug-of-War around the
- Issue. Bach student generated a “tug” and wrote it on a piece of paper. Students then
physically arranged themselves on a line drawn on the floor according to how strong
they thought their tugs were. Starting from the center, students then read off their tugs,
alternating between each side of the Tope,

Assessment

The Tug-of-War routine provides multiple points of assessment: How does the class
perceive or frame the issues? Are students able to capture the essence of complex
dilemmas? How do they frame the opposing sides in a dilernma? Do they go back and
forth between both sides of the dilemma, offering “Yeah but on the other hand . N
Students’ responses to these tasks provide insight in to how they are navigating the
complexity of issues.

While students are identifying tugs, note the supports students are able to articulate
as significant for both sides. Are they able to step outside their own positions to consider
the other side? Pay careful attention to the discussions around the placement of ideas,
What do you b“omnm..wmmma_.:m the reasoning and justification given for the placements?
Are students ﬁc_&bw forth qualifiers for their tugs and mommﬁmc.sm questions around

. them? What do students’ “What if. . . ?” ncmm:.onw reveal about what they see as key to
advancing their s:mﬂ.ﬁmn&sm of the dilemma? At the end of the toutine, are students
able to articulate a richer understanding of the dilemma? -

Tips : o

Be sure to identify a dilemma that is generative enough to foster student engagement
and layered enough to generate multiple arguments. I students are not connected to or
engaged with the dilemma, it will be difficult for them to do good thinking, At the same
time, suspending quick judgment is vital to students’ ability to look at the dilemma from

epposing viewpoints and generate a variety of reasons that lend support to each side. A
teacher may very well want to create 3 time and place for students to convey their sense

of advocacy or share their stances on the dilemma, but it is important to hold off on

that kind of conversation until a variety of viewpoints with supporting reasoning can
be articulated, examined, and used to produce further questions to explore. Using the .
“I Used to Think. y-Now I Think...” routine after the Tug-of-War could be a useful

‘way toreturn to original positions.
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.O:m advantage of using sticky notes for thjs foutine is that “tugs” can be rearranged
easily. If many of the students’ tugs are similar, maltiple reasons can be grouped together
and relevant categories or themes for feasons become more. apparent. This process

. APicture of Practice

:E__m entire idea of making thinking visible attracted me right away,” remarked
Qm.: Taglauer from Traverse City, Michigan. | really wanted to see _<§% was goin
oq In their minds,” she said. The Tug-of-War thinking routine was a good fit for :%
middle school language art classes. It appealed to her desire to have students Jook
at fssues from multiple perspectives. Clair noticed that students often came to a
conclusion quickly in their reading. Once that occurred, it was difficult for students
to make further inferences from the text. Clair wanted students to be able to b
__M_:oa dﬂ__Mx&_m in their thinking, add to it, expand it, and move it around. She ém:ﬁmm
er students to tease apart <o ities e d within i
ore g p me of the complexities embedded <<;:5 Issues they
"I 'was drawn to the Tug-of-War routine because it seamed to be a toa| for
.3< students to work through 3 thought process. ft seemed mm:nm. enough by not
Immediately requiring them to defend a particular stance, My students could chan e
their thoughts and ideas around, give them shape, and keep open-minded mvowﬁ
possibly conflicting perspectives,” sajd Clajr,

When her eighth graders began reading Lois Lowry's :o.nmﬁ, The Giver. Clair

appears more and more dystopian. This society seems to have achieved perfection
by adopting a plan for "'sameness in which diversity and emotional depth have
been eliminated. Clair recognized a dilemma that seemed to capture the attention
of the middie school mEamsﬂ_ humankind’s fascination with eternal happiness and

an ideal, utopian society.
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After her students had read much of Lowry’s book, Clair drew a horizontal line
across the length of her whiteboard and told her students they were going to have
a tug-of-war. She drew upon earlier conversations she'd had with her students
S about this theme in The Giver and posed the guestion, both orally and in writing
fo ahove the line she’d drawn on the whiteboard, "What would help achieve an ideal
L world?"" Clair reminded students that Lois Lowry’s text gives us ways of thinking
about one side of this complex question and wrote on one side of the line, "If

Figu igh .
gure 6.2 m_mrﬁx Grade Tug-of-War About the Makings of an ideaj Society

we were all the same..." Clair then said that, of course, there are others who
would argue the opposing side and wrote at the other end of her line, "'If we were
all different. .. Next Clair mentioned she did not want her students to pick one

side or the other, but in small groups, generate possible reasons or “tugs’ that
would support both sides of this complex question. Clair suggested they come up
with as many ideas as they could for each side, writing each reason on a different
sticky note.

Once students had generated several reasons for each side of this debate,
Clair invited her students to arrange their sticky notes according to their strongest
-reasons. “lust like you have an anchor person in a real tug-of-war, { want your

:-group to place your reasons in the order that seems to be the best line-up, that
makes the most sense in terms of strength of reasons.”

As students conversed about the placement of their reasons, Clair listened
in. She was both pleased and surprised to find herself becoming more aware
of how students were interacting with the themes of the novel (see Figure 6.2}).
"] really got a glimpse into their own lives more than | expected,” said Clair. "|
started to see my kids’ beliefs, fears, and anxieties so clearly as they discussed all
that they had been reading and thinking about with their friends. For example,
when students mentioned that ‘sameness’ like Lowry had written about could
be ideal, they mentioned reasons such as that there would no longer be any
teasing or people being bullied. It was such a natural way for students to bring
their personal lives into our lariguage arts classroom.” Glair was also surprised by
how well her students debated among themselves. Some agreed pretty quickly to
disagree while others really changed their thinking based on what their classmates
shared with them. "The Tug-of-War -allowed them to articulate their thinking
and rationale about a pretty complex concept, but it also kept them open to
others’ ideas-that didn’t exactly mirror their own. | was really pleased with that,”

- said Clair. . .

ﬂap..‘”Zo |
o Wae

Clair has continued to make use of the
of occasions. "Tug-of-War works so well
currently reading historica| fiction and stu
conjunction with what my eighth graders
Fm using Tug-of-War fo structure convers

Tug-of-War thinking routine on 3 variety
in the language arts classroom We're
dying some concepts about slavery in
are learning in their social studies class. ;
ation around the choices 3 young man
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at that time might have faced about whether he éo.:_a join the >ﬂ3.< m:ﬂ i@*_; or
stay home and protect his family. Also, stepping inside the perspective oam s m<ﬂ
I'm asking my students to consider, "What would tug me to stay here m.5 ﬂmam_:
“owned" and what might tug me to flee along the Underground Railroad wit
Harriet Tubman?’ It's not so much about having my ﬂcam.:ﬁ come to a correct
answer as it's about creating an opportunity for them to :o_:nm and c_\._‘amaﬂmza the
rationale behind various viewpoints individuals or groups 9_@2 have. )

In reflecting on the use of this thinking routine, m_m_q commented, _HM Em,
Tug-of-War has evolved from being one cool thing | do with one novel to _. mﬁ_:@
itself into so many other aspects of my curriculum and even across the nc:_.nm _c3
to other subject areas. Tug-of-War is not just a set of steps .oﬂ a nSmm.a.E.m. it .m_m
mindset—a real process. It transcends so much more i_m_.,_,_cﬂ one mmﬁ_<_ﬂ<|.__.ﬁw
truly about perspective taking and reasoning.’” Now that Clair's mEm_m.:w are fami _mm
with the thinking process, Clair notices that they seem .8 be better __mﬁmnma..ﬁo on
another and can better articulate their own thinking with comfort m:a nw:*_ﬂmhnmd.ﬂ
Clair mentioned, “You know, I've become more noaaﬂol.mgm with this kin 0m
thinking, too, by using this thinking routine. Some 9n. the issues ém_.MOBm wQ_n,qm
at this age are big, complex, and even a.i_ocﬁ:.___mm m_m.,..mé.:. _:m war.
found this routine to be so helpful in making sense of sticky situations.

Makina Thinkina Vicihla

© SENTENCE-PHRASE-wORD

e —— eSS ——

In your discussion group, review the text that you have read and each select your

own:

Sentence that was meaningful to you, that

you felt captures a core idea of the
text

Phrase that moved, engaged, or provoked you
Word that captured your attention or struck you as powerful

As a group, discuss and record your choices. Begin by each sharing your
words, then phrases, then sentences. Explain why you made the selections you

did. Looking at your group’s collective choices of words, phrases, and sentences,
reflect on the conversation by identifying:

*  What themes emerge?

*  What implications or predications can he drawn?

*  Were there aspects of the text not captured in your choices?

This routine is an adaption of the Text Renderin

g Experience developed by educators
affiliated with the National School Reform Faculty

b

ing readings with other adults, we felt it had
wide applicability for use in the classroom as both a discourse and a thinking routine.

We liked the fact that something as simple as one’s choice of a single word

Purpose

Sentence-Phrase-Word helps learners to engage with and make meaning from text with

a particular focus on capturing the essence of the text or “what speaks to you.” It fosters

enhanced discussion while drawing attention to the power of language. However, the
power and promise of this routine lies in th

e discussion of why a particular word, a single
Phrase, and a sentence stood out for each individual in the group as the catalyst for rich
discussion. It is in these discussions that I

earners must justify their choices and explain UlQN



